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SW 503A: Human Behavior and the Social Environment: Focus on Prenatal 
through Adolescence 

  
 
Instructor:   Telephone:   
Office:    E-mail:   

 
Office Hours:    
 
Catalog Description: 
This course provides a
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2. Examine the ways individuals are influenced by biological changes, cognitive stages and 
psychosocial phases of development in childhood and adolescence. 

 
3. Analyze the ways individuals reciprocally interact with a social environment which may 

facilitate or hinder early development. 
 

4. Analyze the impact of poverty and discrimination on early development on childhood and 
adolescent behavior. 

 
5. Evaluate methods used to assess behavior in early development with an awareness of possible 

biases inherent in these methods. 
 
6. Evaluate the imperative that exists for the social worker to promote a professional and ethical 

value system encompassing a multicultural perspective in understanding and assessing 
behavior in childhood and adolescent behavior. 

 
Course Format: 
Class format will consist of lectures, class discussions, audio-visual materials and experiential 
exercises.  A variety of examples of child development may be discussed as they apply to course 
material.  All course materials will be posted on BeachBoard for access. Please contact BeachBoard 
Support to manage any needs around accessing the course (https://www.csulb.edu/beachboard-
support).  
 
Required Textbooks: 
Zastrow, C. H. , Kirst-Ashman, K. K., & Hessenauer, S. L. (2019). Understanding human behavior  

and the social environment. (11th ed.). Belmont, CA: Thomson-Brooks/Cole. ISBN-10: 
0495603740 
 

Required articles may be found online via the CSULB library website.  If you have difficulties 
obtaining articles from the CSULB library website please see the CSULB library webpage to chat 
with a librarian or contact the reference desk. 
 
Course Schedule 
Date Week Topic Assignment 
 1 Review course syllabus, 

assignments and schedule, introduction  
to theory and eco-systems perspective  
 

Discussion Board  
Assignment  -  
reviewed in class   

  2 Introduction to Critical Race Theory to 
establishing a critical social work lens 
and strength-based perspective in social 
work practice 
 

 

 3  Infancy and Childhood: Biological   
 Development 
 

Discussion Board  
Assignment  -  
reviewed in class 

https://www.csulb.edu/beachboard-support
https://www.csulb.edu/beachboard-support
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 15 Part II-   Feminist theory, Sexual 
Orientation, Gender Identity, 
Gender Expression & Sexism  

 
  
 
Course Wrap-up 
 

 

   
  

 FINALS WEEK   - no class      Exam #2  

 
Assignments and Examinations: 
The course grade will be based on the student’s performance on three assignments (2 exams and 
a research paper) and class participation. Each assignment is designed to promote the student’s 
skills in critical thinking, synthesizing, and application of course content. The assignments are 
structured to promote an understanding of the subject matter and to assess social work practice 
behaviors. The midterm and final exams, and research paper will be graded for content, critical 
thinking, and clarity, as well as for grammar and syntax.  Edit, organize, and revise your 
materials before submitting or presenting work to the professor.  Students needing help with 
editing should seek the no-cost assistance provided by the University Writing Resource Center 
on campus. All assignments have specific due dates and they must be turned in at the beginning 
of class unless otherwise specified by the instructor.  Late submission policies are noted in the 
instructor policy section of this syllabus.  
 
The maximum amount of points that you can earn in this class is 100. The final semester grade is 
based on a total of 100 points.  
 
Assignment Points Weight 
Class participation -
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Assignment Points Weight 
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EPAS Competencies and Behaviors Covered in this Course* 
Competencies Addressed Behaviors Assignments 
C 2 Engage diversity and 
difference in practice 

apply and communicate 
understanding of the importance of 
diversity and difference in shaping 
life experiences in practice at the 
micro, mezzo, and macro levels.   
 

Research paper & Exams 
 
Article Critique 
Presentations 
 
Discussion Board Posts 
 

C 3 Advance human rights 
and social and economic 
justice. 

apply their understanding of social, 
economic, and environmental justice 
to advocate for human rights at the 
individual and system levels. 

Research paper & Exams 
 
Discussion Board Posts 
 
 

C 6 Engage with 
Individuals, Families, 
Groups, Organizations, 
and Communities 
. 
 

apply knowledge of human behavior 
and the social environment, person-
in-environment, and other 
multidisciplinary theoretical 
frameworks to engage with clients 
and constituencies 

Research paper & Exams 
 
Article Critique 
Presentations 

C 7 Assess Individuals, 
Families, Groups, 
Organizations, and 
Communities. 

apply knowledge of human behavior 
and the social environment, person-
in-environment, and other 
multidisciplinary theoretical 
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Detailed Course Schedule and Reading Assignments   
 
SSW PE 1.1 INTRODUCED 
SSW PE 2.2 INTRODUCED 
SSW PE 10.1 INTRODUCED 
 
 
 
Weeks 1 & 2:  
Weeks 1 & 2: Introduction to theory, course syllabus, assignments and schedule   
Objective: Describe the concepts for understanding human behavior that include human diversity,  
 cultural competency, oppression, strengths perspective, resiliency, and critical thinking to  
 support the application of social work code of ethics in practice  

• Use of theory in understanding human behavior 
• Review of Ecosystems theory  
• Introduction to Critical Race Theory to develop a critical social work lens and 

strength-based perspective in social work practice  
 
Required Reading (complete for week 2): 
Chapter (Ch.) 1 -Introduction to human behavior and the environment, pp.1- 44  

Zastrow, C. H. , Kirst-Ashman, K. K., & Hessenauer, S. L. (2019). Understanding human 
behavior and the social environment. (11th ed.). Belmont, CA: Thomson-Brooks/Cole. 
ISBN-10: 0495603740 

 
Berzoff, J. (2011). Why We Need a Biopsychosocial Perspective with Vulnerable,  

Oppressed, and At-Risk Clients. Smith College Studies in Social Work, 81(2-3), 132-
166. 

 
Week 3: Infancy and Childhood: Biological Development 
Objective: Explain typical biological developmental milestones for infants and children 
 
Required Reading: 
Ch. 2 - Biological development in infancy & childhood, pp. 45-94 
Zastrow, C. H. , Kirst-Ashman, K. K., & Hessenauer, S. L. (2019). Understanding human behavior  

and the social environment. (11th ed.). Belmont, CA: Thomson-Brooks/Cole. ISBN-10: 
0495603740 

 
Miller, C.M. (2017). How to Raise a Feminist Son: We raise our girls to fight stereotypes and  
 pursue their dreams, but we don’t do the same for our boys. New York Times. 
   
Recommended Reading: 
Braveman, P. A., Heck, K., Egerter, S., Marchi, K. S., Dominguez, T. P., Cubbin, C., ... &  

Curtis, M. (2015). The role of socioeconomic factors in black–white disparities in preterm 
birth. American journal of public health, 105(4), 694-702. 

 
Ravindran, N., & Myers, B. J. (2012). Cultural influences on perceptions of health, illness, and  
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disability: A review and focus on autism. Journal of Child and Family Studies, 21(2), 311-
319. 

 
Weeks 4 & 5 : Infancy and Childhood: Psychological Development   
Objective:  

• Summarize psychological theories relating to personality and cognitive development 
while critically examining applicability to current practice approaches and relationship 
to human diversity.    

• Discuss intelligence and intelligence testing while acknowledging biases in approaches to 
IQ tests  

• Examine intellectual and learning disabilities and importance of empowerment based 
practice 
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• Explain diverse perspectives on the Family Life Cycle  
• Review learning theory concepts as they relate to social work practice  
• Examine child maltreatment and intervention approaches associated with trauma 

informed care 
 
Required Reading: 
Ch. 4. Social development in infancy & childhood, pp. 159 - 232
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Required Reading: 
Ch. 7. Psychological development in adolescence, pp. 320 - 360.  
Zastrow, C. H. , Kirst-Ashman, K. K., & Hessenauer, S. L. (2019). Understanding human behavior  

and the social environment. (11th ed.). Belmont, CA: Thomson-Brooks/Cole. ISBN-10: 
0495603740 
 

Recommended Readings: 
Bauman, S., Toomey, R. B., & Walker, J. L. (2013). Associations among bullying, cyberbullying,  

and suicide in high school students. Journal of Adolescence, 36(2), 341-350.  
 
Córdova, D., Heinze, J. E., Mistry, R., Salas-Wright, C. P., & Zimmerman, M. A. (2016).  

Ecodevelopmental trajectories of family functioning: Links with HIV/STI risk behaviors 
and STI among Black adolescents. Developmental Psychology, 52(7), 1115. 

 
Luk, J. W., King, K. M., McCarty, C. A., McCauley, E., & Stoep, A. V. (2017). Prospective  

effects of parenting on substance use and problems across Asian/Pacific Islander and 
European American youth: Tests of moderated mediation. Journal of Studies on Alcohol 
and Drugs, 78(4), 521-530. 

 
Shelton, J., Wagaman, M. A., Small, L., & Abramovich, A. (2018). I'm more driven now:  

Resilience and resistance among transgender and gender expansive youth and young adults 
experiencing homelessness. International Journal of Transgenderism, 19(2), 144-157. 
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Niolon, P. H., Vivolo-Kantor, A. M., Latzman, N. E., Valle, L. A., Kuoh, H., Burton, T., ... & 

Tharp, A. T. (2015). Prevalence of teen dating violence and co-occurring risk factors 
among middle school youth in high-risk urban communities. Journal of Adolescent 
Health, 56(2), S5-S13. 

 
Romero, A. J., Wiggs, C. B., Valencia, C., & Bauman, S. (2013). Latina teen suicide and  

bullying. Hispanic Journal of Behavioral Sciences, 35(2), 159-173. 
 
Week 13: Adolescence: Social Development  
Objective: Describe and understand major social developmental markers in adolescence and the 
role of social work to support these issues that include emotional and behavioral stressors, 
delinquency, sexual assault, and experience with eating disorders. 
 
Required Reading: 
Ch. 8. Social development in adolescence, pp. 361- 409. 
Zastrow, C. H. , Kirst-Ashman, K. K., & Hessenauer, S. L. (2019). Understanding human behavior  

and the social environment. (11th ed.). Belmont, CA: Thomson-Brooks/Cole. ISBN-10: 
0495603740 

 
Recommended Reading: 
Allen, K. L., Byrne, S. M., Crosby, R. D., & Oddy, W. H. (2013). DSM-IV-TR and DSM-5 eating  

disorders in adolescents: Prevalence, stability, and psychosocial correlates in a population-
based sample of male and female adolescents. Journal of Abnormal Psychology, 122(3), 
720-732. doi:10.1037/a0034004 
 

Crosby, S. D., Hsu, H. T., Jones, K., & Rice, E. (2018). Factors that contribute to help-seeking  
among homeless, trauma-exposed youth: A social-ecological perspective. Children and 
Youth Services Review, 93, 126-134. 

 
Week 14: 
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Birkett, M., Newcomb, M. E., & Mustanski, B. (2015). Does it get better? A longitudinal 
analysis of psychological distress and victimization in lesbian, gay, bisexual, transgender, 
and questioning y
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CSULB University Student Support Services 
 

The Division of Student Affairs has prepared a helpful guide, Student Resources During 
COVID-19 and in need of general support services. A full list of student support services is also 
available on the Programs and Services website http://web.csulb.edu/divisions/students/.   All 
units and programs are offering services, primarily in a virtual format; visit individual websites 
for up-to-date contact information.  
 
Housing and Food Insecurity: 
Students who are facing challenges resulting in housing and/or food insecurity are urged to 
contact the Basic Needs Program. Students may also email supportingstudents@csulb.edu or 
call (562)985-2038. 
 
College of Health and Human Services - Covid-19: 
Please chec
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UNIVERSITY (U) S
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All instructors shall be familiar with best practices in making their syllabus and course documents 
accessible to all students and upon request provide the format need for the student. Instructors can 
access best practices at the following link. 
Accommodation (U) 
It is the student’s responsibility to notify the instructor in advance of the need for accommodation of 
a university verified disability (PS 11-07, Course Syllabi and Standard Course Outlines). 
Students needing special consideration for class format and schedule due to religious observance or 
military obligations must notify the instructor in advance of those needs. 
Students who require additional time or other accommodation for assignments must secure 
verification/assistance from the Bob Murphy Access Center (BMAC) (formerly DSS). The 
telephone number is (562)985.5401 and they are located in the Student Success Center (SSC) Room 
110. Email address is BMAC@csulb.edu.  
Accommodation is a process in which the student, BMAC, and instructor each play an important 
role. Students contact BMAC so that their eligibility and need for accommodation can be 
determined. BMAC identifies how much time is required for each exam. The student is responsible 
for discussing his/her need with the instructor and for making appropriate arrangements. Students 
who are eligible to receive accommodation should present an Accommodation Cover Letter and a 
BMAC Student/Teacher Testing Agreement Form to the instructor as early in the semester as 
possible, but no later than a week before the first test. (It takes one week to schedule taking an exam 
at the BMAC office.) The instructor welcomes the opportunity to implement the accommodations 
determined by BMAC. Please ask the instructor if you have any questions. 
 
Campus Behavior (U) 
General Policies 
CSULB Statement on Civility and Acts of Violence 
http://catalog.csulb.edu/content.php?catoid=2&navoid=34#csulb-statement-on-civility-and-acts-of-
violence 
 
California State University, Long Beach, takes pride in its tradition of maintaining a civil and non-
violent learning, working, and social environment. Civility and mutual respect toward all members 
of the University community are intrinsic to the establishment of excellence in teaching and 
learning. They also contribute to the maintenance of a safe and productive workplace and overall 
healthy campus climate. 
The University espouses and practices zero tolerance for violence against any member of the 
University community (i.e., students, faculty, staff, administrators, and visitors). Violence and 
threats of violence not only disrupt the campus environment, they also negatively impact the 
University's ability to foster open dialogue and a free exchange of ideas among all campus 
constituencies. 
To fulfill this policy, the University strives: 1) to prevent violence from occurring; and 2) to enforce 
local, state, and federal laws, as well as University regulations, regarding such conduct. The 
University also has established procedures for resolving and/or adjudicating circumstances 
involving violence, as well as threats of violence. A threat of violence is an expression of intention 
that implies impending physical injury, abuse, or damage to an individual or his/her belongings. All 
allegations of such incidents (i.e., acts and threats) will be aggressively investigated. Allegations 
that are sustained may result in disciplinary action up to and including dismissal from employment, 
expulsion from the University, and/or civil and criminal prosecution. 
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Members of the campus community are encouraged to promptly report any acts of violence, threats 
of violence, or other behavior which by intent, act, or outcome harm themselves or others. 
(Approved October 1997) 
 
Classroom Expectations 
All students of the California State University system must adhere to the Student Conduct Code as 
stated in Section 41301 of the Title 5 of the California Code of Regulations as well as all campus 
rules, regulations, codes and policies. Students as emerging professionals are expected to maintain 
courtesy, respect for difference, and respect for the rights of others. 
 
Unprofessional and Disruptive Behavior 
It is important to foster a climate of civility in the classroom where all are treated with dignity and 
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appropriate references, (i.e., quotation marks, footnotes, or commentary). Examples of plagiarism 
include, but are not limited to, the following: the submission of a work, either in part or in whole, 
completed by another; failure to give credit for ideas, statements, facts or conclusions which 
rightfully belong to another; in written work, failure to use quotation marks when quoting directly 
from another, whether it be a paragraph, a sentence, or even a part thereof; or close and lengthy 
paraphrasing of another's writing or programming. A student who is in doubt about the extent of 
acceptable paraphrasing should consult with the instructor. Students are cautioned that, in 
conducting their research, they should prepare their notes by: (a) either quoting material exactly 
(using quotation marks) at the time they take notes from a source; or (b) departing completely from 
the language used in the source, putting the material into their own words. In this way, when the 
material is used in the paper or project, the student can avoid plagiarism resulting from verbatim use 
of notes. Both quoted and paraphrased materials must be given proper citations. 
 
Definition of Cheating 
Cheating is defined as the act of obtaining or attempting to obtain or aiding another to obtain 
academic credit for work by the use of any dishonest, deceptive or fraudulent means. Examples of 
cheating during an examination would include, but not be limited to the following: copying, either 
in part or in whole, from another test or examination; discussion of answers or ideas relating to the 
answers on an examination or test unless such discussion is specifically authorized by the instructor; 
giving or receiving copies of an exam without the permission of the instructor; using or displaying 
notes; "cheat sheets," or other information or devices inappropriate to the prescribed test conditions, 
as when the test of competence includes a test of unassisted recall of information, skill, or 
procedure; allowing someone other than the officially enrolled student to represent the same. Also 
included are plagiarism as defined and altering or interfering with the grading procedures. It is often 
appropriate for students to study together or to work in teams on projects. However, such students 
should be careful to avoid use of unauthorized assistance, and to avoid any implication of cheating, 
by such means as sitting apart from one another in examinations, presenting the work in a manner 
which clearly indicates the effort of each individual, or such other method as is appropriate to the 
particular course. 
 
Academic Action 
One or more of the following academic actions are available to the faculty member who finds a 
student has been cheating or plagiarizing. These options may be taken by the faculty member to the 
extent that the faulty member considers the cheating or plagiarism to manifest the student's lack of 
scholarship or to reflect on the student's lack of academic performance in the course. These actions 
may be taken without a request for or before the receipt of a Report from the Academic Integrity 
Committee. 

a. Review – no action. 
b. An oral reprimand with emphasis on counseling toward prevention of further occurrences; 
c. A requirement that the work be repeated; 
d. Assignment of a score of zero (0) for the specific demonstration of competence, resulting in 

the proportional reduction of final course grade; 
e. Assignment of a failing final grade; 
f. Referral to the Office of Student Conduct and Ethical Development for possible probation, 

suspension, or expulsion. 
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Attendance Policy (U/S) 
 
Attendance 
http://catalog.csulb.edu/content.php?catoid=2&navoid=30 
 
Students are expected to attend classes regularly. Classroom participation is a necessary and 
important means of learning and is essential to the educational objectives of all MSW and BASW 
courses. Faculty members may drop students who fail to attend class during the first week of the 
semester. However, students should not presume that they will be dropped by the faculty member. 
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http://www.csulb.edu/divisions/aa/academic_technology/thd/
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Supplemental Bibliography 
 

Journal Articles  
 
Al Wazni, A. B. (2015). Muslim Women in America and Hijab: A Study of Empowerment,  

Feminist Identity, and Body Image. Social Work, 60(4), 325–333.  
 
Allen, K. L., Byrne, S. M., Crosby, R. D., & Oddy, W. H. (2013). DSM-IV-TR and DSM-5 eating  

disorders in adolescents: Prevalence, stability, and psychosocial correlates in a population-
based sample of male and female adolescents. Journal of Abnormal Psychology, 122(3), 
720-732. doi:10.1037/a0034004 
 

Bauman, S., Toomey, R. B., & Walker, J. L. (2013). Associations among bullying, cyberbullying,  
and suicide in high school students. Journal of Adolescence, 36(2), 341-350. 
  

Berzoff, J. (2011). Why We Need a Biopsychosocial Perspective with Vulnerable,  
Oppressed, and At-Risk Clients. Smith College Studies in Social Work, 81(2-3), 
132-166. 

Birkett, M., Newcomb, M. E., & Mustanski, B. (2015). Does it get better? A longitudinal 
analysis of psychological distress and victimization in lesbian, gay, bisexual, transgender, 
and questioning youth. Journal of Adolescent Health, 56(3), 280-285. 
doi:https://doi.org/10.1016/j.jadohealth.2014.10.275 

 
Braveman, P. A., Heck, K., Egerter, S., Marchi, K. S., Dominguez, T. P., Cubbin, C., ... &  

Curtis, M. (2015). The role of socioeconomic factors in black–white disparities in preterm 
birth. American journal of public health, 105(4), 694-702. 

 
Brooks-Gunn, J., MacKenzie, M.J., Nicklas, E., & Waldfogel, J. (2011). Who spanks infants, and  

toddlers? Evidence from the fragile families and child well-being study.  Children and 
Youth Services Review, 33(8), 1364-1373.  

 
Burkett, K., Morris, E., Manning-Courtney, P., Anthony, J., & Shambley-Ebron, D. (2015). African  

American families on autism diagnosis and treatment: The influence of culture. Journal of 
Autism and Developmental Disorders, 45(10), 3244-3254. 

 
Caraves, J. (2018). Straddling the school-to-prison pipeline and gender non-conforming  

microaggressions as a Latina lesbian. Journal of LGBT youth, 15(1), 52-69. 
 
Cook, A., Spinazzola, J., Ford, J., Lanktree, C., Blaustein, M., Cloitre, M., ... & Mallah, K. (2017).  

Complex trauma in children and adolescents. Psychiatric Annals, 35(5), 390-398. 
 
Davis, T. S., Locke, C.R., & Saltzburg, S. (2009). Supporting the emotional and psychological, well  

being of sexual minority youth: Youth ideas for action. Children and Youth Services Review, 
31(9), 1030-1041.  

 
Estrada, J.N., Gilreath, T.D., Astor, R.A., & Benbenishty, R. (2014). Gang membership, school  
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violence, and the mediating effects of risk and protective behaviors in California high 
schools. Journal of School Violence, 13(2), 228-251. 

 
Feldman, J. B. (2012). Best practice for adolescent prenatal care: Application of an attachment  

theory perspective to enhance prenatal care and diminish birth risks. Child and Adolescent  
Social Work Journal, 29(2), 151-166.  
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Rodriguez-JenKins, J. (2014). Complex inequality: A contextual parenting framework for Latino  

infants. Children and youth services review, 44, 317-327. 
 
Romero, A. J., Wiggs, C. B., Valencia, C., & Bauman, S. (2013). Latina teen suicide and  

bullying. Hispanic Journal of Behavioral Sciences, 35(2), 159-173. 
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BeachBoard for access. Please contact BeachBoard Support to manage any needs 

https://www.csulb.edu/beachboard-support


 29 

2/22 5 Social Development Part 2: Extending the 
application of feminist, empowerment, and 
queer theory to kinship, partnerships, and 
family in adult development  

Group Presentation 2 

3/1 6 Mental Health and Adulthood: Substance 
misuse; Mental health prevalence and 
disparities; Mental health stigma in adult 
populations   

 

3/8 7 Exam #1  

3/15 8 Health & Wellness: Biological development 
in middle adulthood and risk factors for 
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The course grade will be based on the student’s performance on: (a) Exam 1, (b) Exam 2, 
(c) a Life History Project, and (d) Article Critique Group Presentation (e) Class Participation 
and Discussion Boards  
 
Each assignment is designed to promote the student’s skills in critical thinking, 
synthesizing, and application of course content. The assignments are structured to 
promote an understanding of the subject matter and to assess social work practice 
behaviors. Exam #1 and #2, life history project (developmental analysis), and group 
presentation, will be graded for content, critical thinking, clarity, as well as for grammar and 
syntax.  Edit, organize, and revise your materials before submitting to the professor and 
presenting in class.  All submitted papers must be typed in 12 point font, include page 
numbers, be divided into sections with different sub-headings, be double-spaced.  The 
paper on an older adult’s life history must have appropriate citing and references in APA 
style.  Students needing help with editing, etc. should seek the FREE assistance provided 
by the University Writing Resource Center on campus.  
 
The objectives of the assignments are to enable the student to organize, conceptualize 
and integrate information from the assigned readings, class discussions, and additional 
literature and research.  All assignments have specific due dates and they must be turned 
in at the beginning of class unless otherwise specified by the instructor.  Late submission 
policies are noted in the instructor policy section of this syllabus. 
 
 
Assignment Points Weight 

Exam 1: This exam will enable the student to organize, 
conceptualize and integrate information from the assigned 
readings, lectures and class discussions. The student will have 
to apply theory and knowledge including the effects of biology, 
psychology, and social-cultural influences to assess young 
adult development.   

25 25% 

Exam 2: This exam will enable the student to organize, 
conceptualize and integrate information from the assigned 
readings, lectures and class discussions with a special 
emphasis on assessment of middle and older/later adult 
development including strengths and limitations.  

25 25% 

Older Adult Intersectional Analysis & Life History: 
Designed to enable the student to conduct an assessment of 
an older adult and apply the human developmental and 
critical theories discussed in this course using an 
intersectional identity and critical social work frameworks.  
An older individual between the ages of 60 to 100+ will be 
interviewed to gain an understanding of older adult 
development; however, the interview should cover the 

30 30% 
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Assignment Points Weight 
individual’s entire lifespan with an emphasis on developmental 
strengths & limitations, identity development, and the influence 
of oppression, discrimination and culture on their development.   
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work practice. Journal of Social Work Practice, 29(2), 151-162. 
 
Week 6: 
Mental Health and Adulthood: Substance misuse; Mental health prevalence and 
disparities; Mental health stigma in adult populations   
 
    Required readings: 

Zastrow, C. H., Kirst-Ashman, K. K. & Hessenauer, S.L.(2019). Understanding 
human behavior and the social environment (11th ed.). Belmont, CA: Thomson-
Brooks/Cole. pp.  
Chapter 11
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Fahmy, V., Hatch, S. L., Hotopf, M., & Stewart, R. (2012). Prevalence of illicit drug 
use in people aged 50 years and over from two surveys. Age & Ageing, 
41(4), 553-556.  

 
Sangaramoorthy, T., Jamison, A., & Dyer, T. (2017). Intersectional stigma among 

midlife and older Black women living with HIV. Culture, Health & 
Sexuality, 19(12), 1329-1343. 

 
Weeks  9: 
Identity Development and Shifts: Psychological & social development in middle 
adulthood with discussion of generational trauma  
 

Required Readings: 
Zastrow, C. H.,  Kirst-Ashman, K. K. & Hessenauer, SL. (2019). Understanding 

human behavior and the social environment (11th ed.). Belmont, CA: 
Thomson-Brooks/Cole. Chapter 1
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Supplemental Readings: 
Molton, I. R., & Yorkston, K. M. (2017). Growing older with a physical disability: A 
special  

application of the successful aging paradigm. The Journals of Gerontology: 
Series B, 72(2), 290-299. 

 
Fredriksen-Goldsen, K. I., Hoy-Ellis, C. P., Goldsen, J., Emlet, C. A., & Hooyman, 
N. R.  

(2014). Creating a vision for the future: Key competencies and strategies for 
culturally competent practice with lesbian, gay, bisexual, and transgender 
(LGBT) older adults in the health and human services. Journal of 
Gerontological Social Work, 57(2-4), 80-107. 

 
Week 11: 
Psychological aspects of later adulthood: Role changes and identity through a critical lens  

  
      Required Readings: 

Zastrow, C. H., Kirst-Ashman, K. K. & Hessenauer, S.L. (2019). Understanding 
human behavior and the social environment (11th ed.). Belmont, CA: 
Thomson-Brooks/Cole. Chapter 15:  Psychological Aspects of Later 
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Thomson-Brooks/Cole. Chapter 16: Sociological Aspects of Later Adulthood 
(pp.703-728). 

 
Dong, X., Simon, M., & Evans, D. (2012). Decline in physical function and risk of 

elder abuse reported to social services in a community-dwelling population 
of older adults. Journal of the American Geriatrics Society, 60(10), 1922-
1928. 

 
      Supplemental Readings: 

Henwood, B. F., Lahey, J., Rhoades, H., Pitts, D. B., Pynoos, J., & Bro-1 (o)-1ia5 (9M4 -1.15 cy7030 Td
[(()-O9Q9
(-)Tj
n2> (.,)-0.1 13.8 re
f*
BT
0133 g
-0.013 Tw 12 -Q9
(-70144 708.7(19)-5 0cy7019)-5 9cy70)30 Td
[03 
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Required Readings: 
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CSULB University Student Support Services 

 
The Division of Student Affairs has prepared a helpful guide, Student Resources During 
COVID-19 and in need of general support services. A full list of student support services is also 
available on the Programs and Services website http://web.csulb.edu/divisions/students/.   All 
units and programs are offering services, primarily in a virtual format; visit individual websites 
for up-to-date contact information.  
 
Housing and Food Insecurity: 
Students who are facing challenges resulting in housing and/or food insecurity are urged to 
contact the Basic Needs Program. Students may also email supportingstudents@csulb.edu or 
call (562)985-2038. 
 
College of Health and Human Services - Covid-19: 
Please check out the CHHS introduction to the semester website with important information on 
the University and ways available to support your experience this Fall including updates to 
Covid-19 specific resources available for students via the College and University:   
https://www.csulb.edu/college-of-health-human-services/students/fall-2020 and     
http://www.csulb.edu/covid-19. 
 
Sexual Assault, Rape, Dating/Domestic Violence, & Stalking: 
Title IX prohibits gender discrimination, including sexual harassment and sexual misconduct. If 
you have experienced sexual harassment, sexual assault, rape, dating/domestic violence, or 
stalking, the campus confidential Victim’s Advocate is available to help.  Jaqueline Urtez (e: 
advocate@csulb.edu, p: (562) 985-2668) can provide free and confidential support, 
accommodations, and referrals for victims without having to report the assault to campus 
authorities.  While students are welcome to discuss assaults with faculty, both faculty and teaching 
assistants are mandatory reporters who are required to report all incidents of sexual 
harassment/misconduct to the Title IX office for follow-up and possible investigation.  Students 
who do wish to report the assault for possible investigatio

http://web.csulb.edu/divisions/students/
https://www.csulb.edu/college-of-health-human-services/students/fall-2020
http://www.csulb.edu/covid-19
mailto:advocate@csulb.edu
https://www.csulb.edu/equity-diversity/title-ix
https://www.csulb.edu/equity-diversity/title-ix
mailto:OED@csulb.edu
https://web.csulb.edu/divisions/students/dream/
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UNIVERSITY (U) SCHOOL(S) AND INSTRUCTOR (I) POLICIES- 2020-2021 
POLICY REGARDING EMAIL ADDRESS FOR ALL OFFICIAL UNIVERSITY EMAIL 
CORRESPONDENCE TO STUDENTS (U) 
In response to increasing phishing attacks and cyber scams, the university will implement a change 
on August 2, 2018 that all

https://support.office.com/en-us/article/forward-email-from-office-365-to-another-email-account-1ed4ee1e-74f8-4f53-a174-86b748ff6a0e
https://support.office.com/en-us/article/forward-email-from-office-365-to-another-email-account-1ed4ee1e-74f8-4f53-a174-86b748ff6a0e
https://beachmail.csulb.edu/
http://sso.csulb.edu/
http://sso.csulb.edu/
mailto:DoIT-ServiceManagement@csulb.edu
mailto:DoIT-ServiceManagement@csulb.edu
http://catalog.csulb.edu/content.php?catoid=2&navoid=34#nondiscrimination-policy
mailto:larisa.hamada@csulb.edu
http://www.calstate.edu/EO/EO-1097-rev-10-5-16.pdf)
http://www.csulb.edu/divisions/aa/academic_technology/itss/course_materials/accessibility/
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courtesy, respect for difference, and respect for the rights of others. 
Unprofessional and Disruptive Behavior 
It is important to foster a climate of civility in the classroom where all are treated with dignity and 
respect. Therefore, students engaging in disruptive or disrespectful behavior in class will be 
counseled about this behavior. If the disruptive or disrespectful behavior continues, additional 
disciplinary actions may be taken. 
School of Social Work Policy Regarding Application of the NASW Code of Ethics in all 
Classes (S) 

The NASW Code of Ethics outlines a set of core values that form the basis of social work’s 
purpose and perspective.  The core values are: 

• Service 
• Social justice 
• Dignity and worth of the person 
• Importance of human relationships 
• Integrity 
• Competence 

The School of Social Work also applies the Code to classroom interactions and 
comportment.  That is, students as emerging professionals are expected to maintain 
confidentiality, respect for difference and are expected to take personal responsibility for 
timely attendance and consistent commitment to the learning experience by being active and 
responsible members of each class or group. 
 
The School of Social Work considers all students as citizens who are subject to all federal, 

http://catalog.csulb.edu/content.php?catoid=2&navoid=30#cheating-and-plagiarism
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of notes. Both quoted and paraphrased materials must be given proper citations. 
Definition of Cheating 
Cheating is defined as the act of obtaining or attempting to obtain or aiding another to obtain 
academic credit for work by the use of any dishonest, deceptive or fraudulent means. Examples of 
cheating during an examination would include, but not be limited to the following: copying, either 
in part or in whole, from another test or examination; discussion of answers or ideas relating to the 
answers on an examination or test unless such discussion is specifically authorized by the instructor; 
giving or receiving copies of an exam without the permission of the instructor; using or displaying 
notes; "cheat sheets," or other information or devices inappropriate to the prescribed test conditions, 

http://catalog.csulb.edu/content.php?catoid=2&navoid=30
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work insofar as this is possible. Excused absences include, but are not limited to:  
a. Illness or injury to the student  
b. Death, injury, or serious illness of an immediate family member or the like  
c. Religious reasons (California Education Code section 89320)  
d. Jury duty or government obligation  
e. University sanctioned or approved activities (examples include: artistic performances, 

forensics presentations, participation in research conferences, intercollegiate athletic 
activities, student government, required class field trips, etc.)  

Faculty are not obligated to consider other absences as excused and may require students to provide 
documentation for excused absences. 

Extended or Multiple Absences 
Attendance in all Social Work classes is crucial since student participation is essential. This is 
particularly true for School Social Work since certain content must be covered for students to be 
eligible for the PPSC. Absences impact a student’s academic work and performance as well as the 
participation of other students. Participation points will be deducted for every absence. To gain full 
participation points each week, students must be on time and stay the entire class.  Students who 
anticipate extended or multiple absences during a particular semester should consult with the 
Graduate Program Coordinator before enrolling in this class to determine whether it will be possible 
to complete the course requirements successfully.  
Medical-Restriction and Disability-Related Absences 
Attendance related matters involving a medical restriction or disability must be reviewed and 
approved as soon as possible by the Bob Murphy Access Center (BMAC formerly DSS) at (email: 
BMAC@csulb.edu, telephone: (562) 985-5401, location: Student Success Center (SSC) Room 
110).  BMAC is the University office authorized to review medical documentation and authorize 
reasonable accommodations for academic-related matters based on a disability or medical 
restriction(s). 
References: Class Attendance – Academic Information, Policies and Regulations, Course Catalog 
 http://web.csulb.edu/divisions/aa/catalog/current/academic_information/class_attendance.ht
ml 
       Academic Senate – Attendance Policy, Policy Statement 01-01 
 http://web.csulb.edu/divisions/aa/grad_undergrad/senate/documents/policy/2001/01/ 
Visitors to Classes (U) 

Only students registered for the class either as regular students or as auditors and invited guests of 
the instructor may attend classes at CSULB. Persons wishing to become guests of the instructor 
should seek the instructor's permission prior to the beginning of the class session. 

Withdrawal (U) 
http://catalog.csulb.edu/content.php?catoid=2&navoid=30#cancellation-of-registration-or-
withdrawal-from-csulb 
Cancellation of Registration or Withdrawal from CSULB 
Students who find it necessary to cancel their registration or to withdraw from all classes after 
enrolling for any academic term are required to follow the university's official withdrawal 
procedures. Failure to follow formal university procedures may result in an obligation to pay fees as 
well as the assignment of failing grades in all courses and the need to apply for readmission before 
being permitted to enroll in another academic term. Information on canceling registration and 
withdrawal procedures is available online at the Enrollment Services website. 

http://web.csulb.edu/divisions/aa/catalog/current/academic_information/class_attendance.html
http://web.csulb.edu/divisions/aa/catalog/current/academic_information/class_attendance.html
http://web.csulb.edu/divisions/aa/grad_undergrad/senate/documents/policy/2001/01/
http://web.csulb.edu/depts/enrollment/
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appropriate Catastrophic Withdrawal Request (Medical or Beyond Student's Control) is 
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Use of Turnitin Technology (I)   
Students agree that by taking this course all required papers will be subject to submission for textual 
similarity review to Turnitin.com for the detection of plagiarism. All submitted papers will be 
included as source documents in the Turnitin.com reference database solely for the purpose of 
detecting plagiarism of such papers. You may submit your paper in such a way that no identifying 
information about you is included. Another option is that you may request, in writing from your 
instructor, that your papers not be submitted to Turnitin.com. However, if you choose this option 
you will be required to provide documentation to substantiate that the papers are your original work 
and do not include any plagiarized material. 

 
CSULB Technology Help Desk   

http://www.csulb.edu/divisions/aa/academic_technology/thd/
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Activities 
 
These are case studies used throughout the semester to allow students the ability to proactive 
different PPSC Performance Expectations through small and large group classroom 
discussions. 
 
SSW PE 1.1 PRACTICED 
 
Case Study: N
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a “bad day.” He was not feeling well and had not been able to sleep for the past few nights. The case 
worker asked Mrs. Nguyen about the bruises on Phuoc’s back, but she didn’t seem to understand 
the questions. The case worker expressed concern about the scars on his back and Mrs. Nguyen told 
her that the scars were from the beatings he received from the pirates while fleeing Vietnam. While 
talking about their escape from Vietnam, Mrs. Nguyen broke into tears. After Mrs. Nguyen stopped 
crying, the case worker asked about the new bruises on her son that were observed at school. Mrs. 
Nguyen seemed confused about any new bruises and denied that there were any new injuries. She 
said that they would never do anything to hurt Phuoc. The case worker continued to question her 
about the bruises on his forehead, nose, back and spine, when Mrs. Nguyen suddenly looked up and 
said something in Vietnamese. It appeared that she now understood what the case worker was 
asking. She pointed to a white cloth that was wrapped around some coins. It looked like a blackjack 
(a small, easily concealed club weapon) to the case worker.  Mrs. Nguyen then pointed downstairs 
in the direction of her husband’s room. Based on Mrs. Nguyen’s gestures, it was obvious to the case 
worker that her 
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John 
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Case Study: Mario 
Case Study: Mario 
 
 
Mario is a 15 year-
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b. is present at birth but in an immature form 
c. and ego function in the same way 
d. has major responsibility in the development of need to meet immediate needs 
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b. Rooting reflex  
c. Moro reflex 
d. Grasping reflex 

 
9. Negative entropy is the natural tendency of a system to progress toward 
disorganization, depletion, and, in essence, death.   _______ True   _______ False 
 
10. Ecosystem theory is used to describe and analyze people and other living systems 
and their transactions, which are characterized as interdependent and adaptive in nature. 
_________ True 
_________ False 
 
Short Answer Question (8 points total) – Write in complete sentences 
 
1. Family Life Cycle –Using your knowledge of the Family Life Cycle (McGoldrick & 
Garcia-Preto, 2011), identify and describe one example of a disruption or stressor to the 
life cycle for a family and how this can affect a child’s development (physical, social, or 
psychological development). Be sure to explain which stage (s) of the life cycle is 
disrupted and why you think the developmental domain discussed is specifically impacted. 
(4 points) 
2. While observing Sophia, a 5-year-old child in an after-school child-care program, you 
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2. Referencing 2 distinct developmental theories reviewed in class (Piaget’s Theory of 
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Jessica works the second shift so she is not home when John gets home from school. Her 
sister,  
Sue, is Jessica’s day care provider. Sue does not have a steady job, but does odd jobs 
during the day. Jessica reports that she trusts Sue to take care of her son and that she is 
grateful to have her because she could not afford to pay a day care provider. Sue has an 
on and off again boyfriend. Jessica reports that Sue’s boyfriend has a criminal history and 
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pick on him. Also, she is concerned that these boys will be a bad influence on John. She 
thinks that one of the neighborhood boy’s parents is doing drugs. 
 
Jessica admitted that she doesn’t understand John’s behavior. Jessica said her mother 
thinks that John's behavior is due to her bad parenting. She said her mother adamantly 
believes that spanking should work. She said she has tried spanking him, but it doesn’t 
seem to work. Jessica said she is frustrated and wants to find a way to address John’s 
behavior. 
 
During the interview, Jessica's affect was flat and she appeared to have a depressed 
mood. When asked if she felt depressed she admitted that she has attempted to have a 
mental health evaluation for herself in the past, but had a difficult time following through 
because of time conflicts with taking care of John and having to drive across town for the 
appointments. 
 
 
EXAM #2 
 
SW503A – Fall 2019 - Exam #2 (30 points total) 
 
Name: ____________________________________  
 
Directions: Complete each question as directed. DO NOT consult with others. This exam 
should reflect your own independent and thoughtful work. 
 
By taking this exam, I agree to adhere to standards of academic integrity. I understand this 
includes not sharing any information presented on this exam to any other individual. 
Violating this agreement could result in dismissal from the Social Work Master’s program 
at CSULB. ________ (initial)  
  
Multiple Choice, True – 
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3. Parents/Caregivers who are raise children with a low level of controls and standards of 
behavior reflect which type of parenting style: 
a. Authoritarian 
b. Authoritative 
c. Passive 
d. Rejecting-neglecting 
 
4. An example of a psychological reaction to physical changes in adolescence related to 
hormonal influenced brain development of the prefrontal cortex is: 
a. Puberty 
b. Increased motivation for risk-seeking behavior  
c. Herd mentality 
d. Psychosocial moratorium 
 
5. The following is true about Erikson’s stage entitled “initiative versus guilt”: 
a. Mastering academic skills is very important during this stage 
b. Children in this stage often are desperately seeking intimate relationships  
c. Comparison with the productivity of peers becomes very important 
d. This stage relates to preschoolers aged 3 to 6 years 
  
6. ________ refers to the biological distinction between being female and being male, 
usually categorized on the basis of the reproductive organs and genetic makeup. 
a. Sex 
b. Gender 
c. Androgyny 
d. Gender identity 
 
7. Within Marcia’s categories for coping 
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c. Stage 4: early adulthood and beyond 
d. Stage 5: midlife and beyond 
 
10. Emotional intelligence includes (select one): 
a. the ability to monitor one's own feelings and emotions 
b. the ability to regulate one's mood and control impulses 
c. the ability to successfully respond correctly to intra-personal and inter-personal 
emotions  
d. all of the above 
 
Short Answer Question (5 points total) 
 
Compare and contrast 2 theories of moral development, outlining major contributions of 
each and how each differs in understanding the process in which individuals form capacity 
around moral based decision making. Identify key phases or terms in your review as 
applicable. 
 
SSW PE 5.1 ASSESSED 
Case Study Application 
Read the provided case study (Case of Jason) and answer the following questions. Please 
be sure your responses are clearly and concisely written and use complete sentences. (15 
points total) 
 
1. Identify 3 developmental issues using relevant terms (not theory) that Jason is facing as 
an adolescent. Provide support for each item based on detail provided in the vignette. (5 
points) 
 
2. Referencing 2 developmental theories reviewed in class relevant to adolescent 
psychosocial identity development and/or cognitive development explain how the selected 
theory guides your work as a social work practitioner assessing Jason’s presenting 
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Extra Credit Opportunity –1 point - 
• Discuss one critique of Social Learning Theory as it 
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leave his current family and live with him in another state. To Jason’s disappointment, his 
biological father’s response was noncommittal. 
 
Jason has always had a distanced relationship with his stepfather. Jason’s stepfather, 
Tony, is a retired police officer who highly values order and discipline. He does not agree 
with Jason’s long hairstyle, sexuality, or passion for music and art. He forced Jason to cut 
his hair and change his style of clothes after he was caught smoking. Jason admitted that 
sometimes he fears his stepfather’s temper. Jason’s stepfather is generally suspicious of 
mental health providers and views psychiatric symptoms as an excuse or a weakness. 
Jason’s mother, Cecilia, is supportive of him seeking mental health services. 
 
In developing your case plan, you are wondering how to proceed with this case. Jason is 
ambivalent about staying in school and finds that while art and music usually help him 
cope – these days, marijuana is one of the only things that helps him deal with stress. 
 
 
SW503A- Fall 2020 Human Behavior in the Social Environment Research Paper (30-
points) 
 
Purpose: To complete a research paper referencing developmental theory and academic 
research that examines a developmental challenge experienced in infancy, childhood or 
adolescences (e.g. a child diagnosed with a physical or mental disability, an adolescent 
living in foster care, a child with cancer or diabetes, etc.). 
 
The research paper contains 5 sections. Please follow the outline carefully. Clearly title 
each section using headers and sub headers as needed and adhere to page limits. 
Papers should be 8- 10 pages in length, excluding the cover and reference page(s). Pages 
beyond the 10h page will not be read. Use APA format for paper, references and citations. 
Papers will be graded according to overall mastery of the covered material. Writing is 
expected to be clear, grammatically correct, of graduate level quality, and consistent with 
professional standards of communication with APA guidelines applied throughout. 
 
Section 1. Introduction (1 paragraph): 
• Briefly introduce and define for the reader the developmental stage and condition you will 
be reviewing in the paper. Use citations to support the review as applicable.  
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**Citations from the research literature are required for this section. The course text should 
only be used as supplement in this review.** 
 
Section 5. Conclusion and Summary of Meaning (1-page): 

• Conclude with a summary of the meaning this written assignment has had for your developing 
knowledge base on human behavior in the social environment and your orientation toward 
social work using a critical lens to your practice. Specify what knowledge has been expanded or 
perspectives changed given your review of developmental theory and the research literature on 
the selected condition. In this effort, note any limitations or strengths you found in the process 
of critically reviewing the literature and/or application of theory as you move forward as a 
practicing social worker. 

 
Required Formatting and References: 
 
Format and Length: Required length is 8-10 type-written pages (excluding cover and 
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